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This Functional Behavior Assessment Training Manual has been developed by a collaborative team with input from teachers, administrators, Behavior Specialists and support staff under the leadership of Sharyn Howell, Executive Director, Division of Special Education.

Thank you to the team who worked diligently to ensure that the Functional Behavior Assessment manual had all of the pieces necessary to conduct an evidenced-based, highly effective Functional Behavior Assessment.
Peter Adzhyan, BCBA-D
Jodi Bernard, BCBA

Michael Goldberg

Garine Melconian, BCBA

Lisa Rhee

Roberta Wrobel, BCBA

A special thank you goes out to all of the teachers and schools that have shared their tools and strategies. 

NOTE:  The Functional Behavior Assessment Training manual is a “work in progress,” and additional material will be added, when appropriate, based on the needs of the schools in the Los Angeles Unified School District.  
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FBA Components and Responsibilities

	Student Name
	
	Assigned Assessor
	

	DOB
	
	FBA Team Members
	

	Age
	
	Grade
	
	Date IEP Due
	


	Person(s) Responsible
	Component

(Refer to the FBA Rubric for specific criteria)
	Estimated Time Required
	Date To Be Completed

	
	I. Reason for Referral
	
	

	
	· Origin of Referral

· Clear description of target problem behavior

· Summary of previously gathered data

· Information on trends of the behavior
	1 hour
	

	
	II. Operational Definition of the Target Problem Behavior
	
	

	
	· Each target problem behavior is operationally defined

· Operational definitions are specific, observable, and measureable


	1 hour
	

	
	III. Indirect Assessment
	
	

	
	· Background Information: Record review (e.g., IEPs, BSPs, Cumulative records)
	1 hour
	

	
	· Behavioral Interview tools: Complete the FBAI by interviewing at least 2 key individuals, including the parent/guardian portion
	1-2 hours
	

	
	· Indirect Assessment Summary write up
	1-2 hours
	

	
	IV. Direct Assessment
	
	

	
	· Gather/Create Data Sheets (Structured ABC, Assessment of the Learning Environment, PLAcheck, Scatterplot, etc.)
	1-2 hours
	

	
	· Structured ABC data collection
	2 hours
	

	Classroom Staff
	· Collection of 5 days of scatterplot data
	5 days
	

	
	· Ecological Analysis

· Assessment of the Learning Environment

· PLAcheck  (in at least 2 settings)
	1-2 hours
	

	
	· Data Graphing (Scatterplot, PLAcheck, ABC data, other data)
	1 hour
	

	
	· Analysis of data write up
	2 hours
	

	
	· Direct Assessment Summary write up
	2 hours
	

	
	V. Function of Behavior
	
	

	
	· As a team, hypothesize the function of the targeted problem behaviors
	1 hour
	

	
	VI. Overall Summary
	
	

	
	· Summary is based on results from indirect and direct assessments

· Findings from all areas

· Statement(s) of hypothesized function
	1-2 hours
	

	
	VII. Recommendations
	
	

	
	· As a team, develop a functionally equivalent replacement behavior (FERB) for each target problem behavior
	30 min
	

	
	· Develop and write up the following strategies:

· Antecedent (Prevention)

· Teaching Strategies for Skill Acquisition

· Consequence-Based (Response)
	2 hours
	

	
	· Determine and describe the type of follow-up data collection needed
	30 min
	

	
	
	
	

	
	Total Hours Required
	19-27 Hours
	


Defining and Prioritizing Target Behavior(s)
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Operational Definitions of Commonly Occurring Behaviors

Note:  These definitions may not be suitable for every case.   It is the responsibility of the assessor to determine appropriate operational definitions.

Crying, Screaming and Tantrums 
· Crying only  

· Crying is defined as the occurrence of vocalization (sounds or words) accompanied by facial contraction with or without tears for any period of time. 

· Screaming only 

· Screaming is defined as the occurrence of vocalizations at a volume above normal conversational level for any period of time. 
· Lying on the floor
· Lying on the floor when doing so is not part of the class activity.
If there are combinations of behaviors listed above use the individual definitions under the behavior of “tantrum.”  For example:
· Tantrum is defined as any occurrence of the following for any period of time:  
· Lying on the floor when doing so is not part of the class activity
· Crying: any vocalizations (sounds or words) accompanied by facial contraction with and without tears for any period of time. 
· Screaming: occurrence of vocalizations above normal conversational volume for any period of time 
Disruptive, Off-task and On-task behaviors 
· Disruptive Behaviors

· Disruptive behaviors are defined as any occurrence of displacing desks, chairs, objects, or work material from their original location without permission.
· Off-Task Behaviors 
· Off task behaviors are defined as engagement in any tasks other than the assigned task or ongoing activity (e.g., looking around the room, playing with items, talking, head on the desk) for more than x seconds. (Indicate time.)
· Academic Engagement 

· Academic Engagement is defined as engagement in any behavior for any period of time that matches the ongoing classroom instruction (e.g., class is writing, the target student is writing).   
Elopement (Leaving seat, classroom or school grounds without permission)   
· Leaving the seat or carpet area without permission 
· Elopement is defined as being more than x feet away from a designated area (seat or rug) without adult permission for any duration of time. (Indicate distance.)
· Leaving the classroom without permission 
· Elopement from classroom is defined as being outside the class without adult permission for any duration of time.

· Leaving the school grounds without permission 
· Elopement from school grounds is defined being outside the school gates without adult permission for any duration of time.

· Running away from adults 

· Running away from an adult is defined as any period of time being more than x feet away from an adult without permission. (Indicate distance.)
Operational Definitions of Commonly Occurring Behaviors

Note:  These definitions may not be suitable for every case.   It is the responsibility of the assessor to determine appropriate operational definitions.
Inappropriate and Appropriate play 
· Appropriate play
· Appropriate play is defined as the use of leisure items or toys in the manner for which they were intended, where one response leads to or proceeds from another in the accomplishment of some project or activity. 
· Inappropriate play
· Inappropriate play is defined as behavior that is not within the context of the ongoing activity and/or the misuse of leisure items (e.g., throwing toys not intended for throwing, jumping on furniture, flapping a doll’s arms, or breaking toys). 

· Reciprocal play
· Reciprocal play is defined as engagement in play with a peer which may include use of a toy or item in the manner for which it was intended.
· Sharing or cooperating
· Sharing or cooperating is defined as vocal or gestural interaction which can occur in one of three conditions: 
1. The child offers to share or trade materials with a peer (e.g., offering a crayon).
2. The child simultaneously uses the same material as his or her peer in working towards a common goal (e.g., coloring on the same piece of paper), or in turn taking (e.g., playing on a slide).
3. The child is involved in cooperative play with peers (e.g., playing a game of cards).
Non-compliance and Compliance 
· Non-compliance 
· Non-compliance is defined as any occurrence of saying “no”, “I don’t want to”, “I won’t do it” or “not now” to any academic or non-academic request. 
· Non-compliance is defined as any response that does not match the delivered instruction within x seconds from the time the instruction was delivered (e.g., was asked to write and after 10 seconds was speaking with a peer).  (Indicate time.)
· Compliance 
· Compliance is defined as engaging in a response that matches the delivered instruction within x seconds from the time the instruction was given and completing the request.  (Indicate time.)
Property destruction
· Property destruction
· Property destruction is defined as damaging personal or public property (e.g., breaking an object into two or more pieces, using an object to break other objects, ripping objects or parts of objects from walls, floors, or furniture, and denting cars, objects, or walls.) Episodes of property destruction are scored as a single response unless at least x (e.g., 30 or 60) seconds has elapsed since the last break, rip, or dent.
Physical Aggression 
· Biting

· Biting is defined as any occurrence of opening and closing of the jaw with upper and/or lower teeth making contact with any part of a person’s body (except kissing).

Operational Definitions of Commonly Occurring Behaviors

Note:  These definitions may not be suitable for every case.   It is the responsibility of the assessor to determine appropriate operational definitions.
· Hitting 
· Hitting is defined as any occurrence of making contact with any part of another person’s body with an open or closed hand from a distance of six inches or more. 

· Kicking  

· Kicking is defined as any occurrence of making contact with any part of another person’s body using a foot from a distance of six inches or more. 
· Propelling objects at least one foot from their original location by movement of foot or leg in the direction of another person.
· Pinching

· Pinching is defined as any occurrence of making contact with another person’s skin with fingers shaped like forceps. 
· Scratching 

· Scratching is defined as any occurrence of digging the fingernails into another person’s skin and/or moving them across another person’s skin or clothing.
· Spitting 

· Spitting is defined as any occurrence of projecting matter or objects from the mouth, does not include drooling or saliva leaving the mouth during the course of eating.
· Throwing objects

· Propelling objects at least one foot from their original location by movement of hand or arm.
If there are combinations of the behaviors listed above use the individual definitions under the behavior of “aggression.”  For example:
· Aggression is defined as any occurrence of any of the following:
· Pinching is defined as making contact with another person’s skin with fingers shaped like forceps.
· Biting is defined as opening and closing of jaw with upper and lower teeth making contact with any part of a person’s body part (except kissing).
· Scratching is defined as digging in the fingernails onto another person’s skin and/or moving them across another person’s skin or clothing.

Repetitive and Stereotypical Behaviors 
· Jumping
· Jumping is defined as 2 or more consecutive occurrences of both feet separating from the floor from an upright position.

· Rocking
· Rocking is defined as 2 or more consecutive occurrences of back and forth and/or side to side movement of the upper body.

· Hand flapping (Repetitive hand movement)
· Repetitive hand movements are defined as 2 or more consecutive occurrences of up and down and/or side to side motion of hands. 
· Spinning 
· Spinning is defined as any occurrence of the body turning 360 degrees.
· Gazing 
· Gazing is defined as eyes focused on one point in space or stimuli (e.g., staring into windows, mirrors, lights, objects or on to certain points in the environment) for x seconds or more. (Indicate time.)
· Repetitive watching of video clips or listening to music
· Repetitive watching of videos or listening to music is defined as 3 or more consecutive occurrences of rewinding video clip to the same point.

Operational Definitions of Commonly Occurring Behaviors

Note:  These definitions may not be suitable for every case.   It is the responsibility of the assessor to determine appropriate operational definitions.
· Repetitive vocalizations
· Repetitive vocalizations are defined as any vocalization (e.g., sounds, words, phrases, and/or sentences) unrelated to the present situation (e.g., vocalizing without being asked a question) or nonfunctional speech. 

Note:  Any behavior can be a repetitive behavior if it is repeated without variation, though it may not be listed here.
Verbal Outbursts  
· Yelling with use of profanity  
· Yelling is defined as any vocalization that is at a volume above normal conversational level for given setting and includes using profanity or language that is not appropriate for the setting (e.g., calling a peer the “B” word or “stupid” and so on).

· Yelling without use of profanity  

· Yelling is defined as any vocalization that is above normal conversational level for given setting without permission.
· Verbal aggression
· Verbal aggression is defined as any threat or comment directed towards others that indicates any form of physical harm to another person (e.g., “I am going to throw you down the stairs!").

· Use of profanity
· Profanity is defined as any vocalization consisting of or including vulgarities (e.g., racial slurs, sexually overt comments) or expletives (e.g. the F-word, S-word, B-word) or words that are not age-appropriate (e.g., for younger students words such as stupid, idiot, poopyhead).
· Appropriate vocalizations 
· Appropriate vocalizations are defined as any contextually appropriate vocalizations that include requests for attention, breaks, or tangible activities, and/or conversational exchange.
Operational Definitions Of Activities, Antecedents And Consequences
Refer to this form when conducting Structured ABC data collection
Classroom Activities 

· Whole group instruction: students are at their desk and teacher is explaining a lesson or demonstrating something to the whole group 
· Rug time: students are on the rug and teacher is explaining a lesson or demonstrating something to the whole group (may also be referred to as circle time or carpet time, this is not floor time)

· Independent work: students are given work to complete at desk independently (e.g. worksheet, project, reading) 
· Small group work: students are given work to complete at desk as a group 

Immediate Antecedents

· Academic demand: adult (teacher or assistant) presents a specific demand related to ongoing academic instruction to the class or the target student: 

· Examples: 
· “Read…,” “Write a …”, “What’s the answer?” “Count by 5’s,” “Take out your books”
· Non-academic demand: adult (teacher or assistant) presents a specific demand not related to the academic work (e.g. reading, writing, math social studies): 

· Examples: 

· Line up, go to the rug, wash your hands, prompts to go to stations, clean up 

· Access to activity or tangible is removed: An  item is taken away from the student; something the student was playing with or had in his or her possession and a peer or adult took the item away from the student 
· Access to activity or tangible is denied: Student asks for an item or tries to grab an item and the adult does not give him or her the item, or adult (teacher or assistant) stands between an item that the student is walking towards or reaching toward
· Ignore: adult (teacher and or assistant) is addressing the whole class, no one-to-one interaction with student by the adults or the peers (group instruction is not one to one interaction)
· Divided attention
· Adult (teacher or assistant) is speaking to or helping another student on one to one basis (group instruction is not divided attention), or
· Adult (teacher or assistant) or a specific peer (for cases where the student shows preference for an individual peer) is speaking to or helping another student on one to one basis (group instruction is not divided attention). 

· Physical contact by peers

· Peer bumps into the target student; or

· Peer pushes, hits or kicks target student 

· Verbal comments by peers: 

· Any statement or comment made by peers that is directed towards the student 
· Transitions
· Asked to stop an ongoing activity and move to another activity or area   
Operational Definitions Of Activities, Antecedents And Consequences
Refer to this form when conducting Structured ABC data collection
Consequences 

· Attention: Adults or peer vocally or physically interacting with the student after the student engages in problem or appropriate behaviors.

· Examples: 
· Teacher is talking to the student after the problem behavior
· Teacher redirects the student back to work after the problem behavior 
· Teacher reprimands the student after the student engages in problem behavior  
· Peers are laughing after the student engages in problem behavior
· Teacher praises the student after the student follows directions 
· Escape: 
· Only mark if there is a demand as an antecedent
· Student engages in any other behavior that is not related to the antecedent (e.g. request to read) within 30 seconds from the time the request was presented  

· Examples: 

· Teacher asks the student to complete a writing task. The student talks to peers or engages in problem behavior within 30 seconds from the time he was asked to write 

· Teacher asks the student to sit next to a peer and the student does something else instead. 
· Tangible: Having access to or contact with leisure activities or items or edible items after the student engages in problem or appropriate behaviors
· Examples: 
· Teacher allows John to continue to play on the computer after he engages in aggression. 

· Teacher gives John access to the computer after he engages in aggression 
· Student is participating in a free choice activity
· Sensory (automatic reinforcement): 

· There is no demand as an antecedent 

· There is no interaction with the student by the adults or peers 

· Student does not have access to tangibles
· Example:
· Student is sitting at his desk or at a corner with no access to attention, toys or work. 
· Or, the student is using a tangible as part of repetitive behavior instead of using it for its intended purpose 

· Examples: 

· Student holds a toy in his or her hand and instead of playing with the toy

· Student is moving his hands up and down or side to side as he or she is holding the toy 
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Functional Behavior Assessment Interview (FBAI) Form

Use to complete Part I of the FBA: Reason for Referral and Target Problem Behaviors and 

Part III: Indirect Assessment (Background Information and Behavioral Interview Tools).

	Student Name
	
	Date of Interview
	

	DOB
	
	Interviewer 
	

	Age
	
	Grade
	
	School of Attendance
	

	Eligibility
	
	Placement
	


I. Reason for Referral and Target Problem Behavior(s)
A. Origin of Referral (check all that apply)
· Parent 
· Due Process Agreement  (FSA date



)
· Mediation Agreement (Agreement date



)
· IEP Team  
· DIS provider (Indicate service




)
· Teacher
· Administrator
· ED/ERMHS Consideration
· Formal Discipline (Explain




)
· Other (Explain





)
B. Target Problem Behavior(s)
List prioritized target problem behavior(s) and obtain information regarding occurrence, duration, intensity, and history.  
	Target Problem Behavior(s)
(e.g., aggression, tantrums)

* Include second behavior (#2) only when applicable
	Occurrence

About how often does the behavior occur? Specify: per hour, per day, per week, or per month.
	Duration

About how long is each occurrence of the behavior?
	Intensity

Circle one.


	History

Age/grade when the target  problem behavior was first observed/recorded

	1.  
	
	
	· Low
· Medium
· High
	

	2.
	
	
	· Low
· Medium
· High
	


1. Precursor Behavior(s) (if  applicable):
Does the student engage in other, less severe problem behaviors, right before he/she exhibits the target problem behavior?
Example:  When requested to engage in a non-preferred activity, the student looks away first. If the request is repeated, the student yells. If the request continues, the student engages in aggression.

1st behavior in sequence











2nd behavior in sequence











3rd behavior in sequence












2. Additional comments pertaining to target problem behavior(s):________________________________________
______________________________________________________________________________________________________________________________________________________________________________________________
II. Background Information and Behavioral Interview Tools

A. Skill Deficits (if applicable) 

Skills that need to be targeted to improve communication, socialization, and self-care (Check all that apply):   
	Communication
	Classroom Routines
	Social and Independent Play
	Self-Care

	· Asking for things that he/she wants (Manding)  
	· Remaining in a group for at least 15 minutes 
	· Playing with peers
	· Dressing 

	· Naming objects in the environment or expressing feelings such as pain (Tacting)  
	· Transitioning between activities 
	· Engaging in reciprocal conversation with peers 
	· Eating 

	· Repeating words or sentences 
(Echoic) 
	· Working independently for at least 5 minutes
	· Perspective taking 
(discriminating what others see, think, and feel) 
	· Grooming 

	· Asking and answering questions 
	· Staying on task for at least 60 % of an instructional period
	· Playing independently
	· Toileting 

	· Engaging in conversation with others (Intraverbal)
	
	
	

	· Following one step directions 
(receptive language/listener skills) 
	
	
	




B. Antecedents and Consequences that could be related to The Target Problem Behavior(s)

	1. Possible Antecedent Events/Immediate Antecedents
Circle “Yes” or “No” for each item below.
	Target Problem Behavior(s)

	
	1. 
	2. 

	1.
	Does the student usually engage in the problem behavior when asked to complete a task and/or to participate in group activities (academic, vocational or daily living skill)?
	Yes      No
	Yes      No

	2.
	Does the student usually engage in the target problem behavior when requests for preferred activities (e.g., games, snacks) are denied and/or when a preferred item is taken away?
	Yes      No
	Yes      No

	3.
	Does the student usually engage in the target problem behavior when he/she is being ignored and/or when caregivers are paying attention to someone else?
	Yes      No
	Yes      No

	4.
	Does the student usually engage in the target problem behavior even when no one is around and/or watching?
	Yes      No
	Yes      No

	5.
	Does the student engage in the target problem behavior instead of interacting with preferred activities?
	Yes      No
	Yes      No

	6.
	Does the target problem behavior occur when the student has access to attention and no demands are placed on the student?  
	Yes    No
	Yes    No

	7.
	Does the target problem behavior occur when the student experiences recurrent painful conditions, such as ear infections, allergies, and/or when ill?
	Yes      No
	Yes      No



B.    Antecedents and Consequences that could be related to The Target Problem Behavior(s) (CONTINUED) 
	2. Possible Consequences that could maintain the Target Problem Behavior(s)
                  Circle “Yes” or “No” for each item below.
	Target Problem Behavior(s)

	
	1.
	2.

	8.
	When the target problem behavior occurs, is the student usually given a break from tasks?
	Yes      No
	Yes     No

	9.
	Does the student stop engaging in the target problem behavior when adults allow the student to take a break from task?
	Yes      No
	Yes      No

	10.
	When the target problem behavior occurs, do you and/or other adults usually allow the student to engage in preferred activities?
	Yes      No
	Yes      No

	11.
	Does the student stop engaging in the target problem behavior when adults allow him/her to engage in preferred activities?
	Yes      No
	Yes      No

	12.
	When the target problem behavior occurs, do you and/or other adults usually try to calm the student down by engaging in conversation with him/her?
	Yes      No
	Yes      No

	13.
	Does the student continue engaging in the target problem behavior, even when adults try to calm him/her by engaging in conversation? 
	Yes      No
	Yes      No

	14.*
	Does the target problem behavior seem to be a “ritual” or “habit”, repeatedly occurring the same way? 
(*Question not scored; use for descriptions where applicable.)
	Yes      No
	Yes      No

	15.*
	Does the target problem behavior occur when the student has access to preferred activities, to attention and no demands are placed on the student? 
(*Question not scored; use for descriptions where applicable.)
	Yes      No
	Yes      No

	16.
	Is there a recognizable pattern of the target problem behavior 
(e.g., occurs at high rates for several days and then stops)?
	Yes      No
	Yes      No

	17.
	Does the student stop engaging in the target problem behavior after an illness and/or painful condition is treated?
	Yes      No
	Yes      No


	3. Scoring Summary for the Antecedents and Consequences
Directions: For each target problem behavior, circle the numbers for questions answered “Yes,” from #1 and #2 above. Then, place the total for each row in the Total “column.”

	Target Problem Behavior(s)
	Question #
	Total 

(for each row; 0-3)
	Potential Source of Reinforcement (Function)

	1.
	
	4.
	5.
	6.
	
	Sensory Stimulation (Automatic)

	
	
	7.
	16.
	17.
	
	Sensory-Pain attenuation (Automatic)

	
	
	1.
	8.
	9.
	
	Escape

	
	
	3.
	12.
	13.
	
	Attention 

	
	
	2.
	10.
	11.
	
	Tangible 

	
	
	
	
	

	2.
	
	4.
	5.
	6.
	
	Sensory Stimulation (Automatic)

	
	
	7.
	16.
	17.
	
	Sensory-Pain attenuation (Automatic)

	
	
	1.
	8.
	9.
	
	Escape

	
	
	3.
	12.
	13.
	
	Attention 

	
	
	2.
	10.
	11.
	
	Tangible 



C. Setting Events 
Distant antecedent factors that could increase occurrence of the problem behavior(s)
	1. Circle “Yes” or “No” for each statement. 

	Target Problem Behavior(s)

	
	1.
	2.

	18.
	Does the student exhibit the target problem behavior more often on days when parent/guardian reports a conflict at home and/or difficulty with the morning routine at home? 
	Yes      No
	Yes      No

	19.
	Does the student exhibit the target problem behavior more often after arguing with peers in class and/or during breaks and lunch?
	Yes      No
	Yes      No

	20.
	Does the student exhibit the target problem behavior more often when there is change in staff?
	Yes      No
	Yes      No

	21.
	Does the student exhibit the target problem behavior more often in crowded settings?
	Yes      No
	Yes      No

	22.
	Does the student exhibit the target problem behavior more often in noisy settings?
	Yes      No
	Yes      No

	23.
	Does the student exhibit the target problem behavior more often when he/she lacks sleep? 
	Yes      No
	Yes      No

	24.
	Does the student exhibit the target problem behavior more often when he/she experiences side effects of medication? 
	Yes      No
	Yes      No

	25.
	Does the student engage in the target problem behavior more often when he/she is ill?
	Yes      No
	Yes      No


D. Time of Day

When does the student engage in the target problem behavior(s) most often? 

	1. Circle all that apply.

	Target Problem Behavior(s)
	Times

	1.
	
	07:00AM- 08:00AM
	08:00AM-09:00AM
	09:00AM-10:00AM
	10:00AM-11:00AM
	11:00AM-12:00PM
	12:00PM-01:00PM
	01:00PM-02:00PM
	02:00PM-03:00PM

	2.
	
	07:00AM-08:00AM
	08:00AM-09:00AM
	09:00AM-10:00AM
	10:00AM-11:00AM
	11:00AM-12:00PM
	12:00PM-01:00PM
	01:00PM-02:00PM
	02:00PM-03:00PM


E. Impact of Behavior on Academic Skills

Current academic achievement and impact of behavior on access to curriculum
1. Current Curriculum (Circle one): 
General education
Alternate curriculum
	2. For each subject, estimate the student’s average percentage of work completion and that of peers.

	Subject
	Average work completion of student (e.g., 60%)
	Average work completion of peers (e.g., 60%)

	Reading
	
	

	Writing
	
	

	Math
	
	

	Other
	
	

	Other
	
	

	Other
	
	


F. Special Education Related Services Currently Provided to the Student
	1. Check all that apply.

	
	Adaptive Physical Education (APE)
	
	Language and Speech (LAS)

	
	Assistive Technology (AT)
	
	Occupational Therapy (OT)

	
	Audiology (AUD)
	
	Orientation and Mobility (O and M)

	
	Behavior Intervention Consultation (BIC)
	
	Orthopedic Impairment Itinerant (OI)

	
	Behavior Intervention Development (BID)
	
	Physical Therapy (PT)

	
	Behavior Intervention Implementation (BII)
	
	Recreational Therapy (RT)

	
	Deaf and Hard of Hearing (DHH)
	
	School Mental Health (SMH/PUC)

	
	ERMHS 
	
	Visual Impairment Itinerant (VI)

	
	DIS Counseling
	
	Other: 


G. Preference Survey
	1. Please list the most and moderately preferred tangible items/activities and edibles student chooses to engage/play with or eat.

a. Determining preference 

Tangibles/Activities: Items student has been observed to engage the longest 


 Edibles: Shows preference for this item over other edible items

	
	Tangible Items/Activities
	Edibles

	Most  Preferred
	
	

	
	
	

	
	
	

	
	
	

	Moderately  Preferred
	
	

	
	
	

	
	
	

	
	
	


H. Prerequisite Skills to Support Teaching the Alternative Behavior
	
	Type/Level of Adult Assistance (Prompting) Needed

	Communication- Check the most commonly used form of communication to indicate what he/she wants.
	None/

Independently
	Verbal/Vocal
	Modeling
	Physical

	· Speaks sentences 
	
	
	
	

	· Speaks phrases 
	
	
	
	

	· Speaks single words 
	
	
	
	

	· Sign language 
	
	
	
	

	· Pictures 
	
	
	
	

	· Communication device 
	
	
	
	

	· Points to what he/she wants/gestures
	
	
	
	

	Attending To, and Following Directions- Check all that apply.
	Independently
	Verbal/Vocal
	Modeling
	Physical

	· Looks at person calling his/her name 
	
	
	
	

	· Attends to task for at least 5 minutes 
	
	
	
	

	· Follows one step directions 
	
	
	
	

	· Follows two step directions
	
	
	
	

	Social and Independent Play Check all that apply. 
	Independently
	Verbal/Vocal
	Modeling
	Physical

	· Plays games with peers 
	
	
	
	

	· Engages in reciprocal conversation with peers
	
	
	
	

	· Plays independently
	
	
	
	




Background Information - To Be Completed Via Parent/Guardian Interview
Adapted from the Functional Assessment Interview (FAI) (O’Neill et. al, 2015)
	Parent/Guardian Name
	
	Relationship to Student
	

	Interviewer
	
	Date of Interview
	


1. Family and Home

· Family members with whom the student lives (include relationship and age):



















· Primary caregiver  











 
· Home language 




· Recent changes in the household (check all that apply)
· Moved to a new residence 


When? 




· Separation / divorce / deployment / death
When?



 
· New people in the household (e.g. newborn)  Explain:



 
· Open Department of Child and Family Services (DCFS) case (Explain) 
___________________________________________________________________________
· Problem behaviors in the home 
· Are there any problem behaviors observed at home? Describe:


















· How often do the problem behavior(s) occur(s) at home? 






· What triggers (antecedents) these behaviors at home? 



















· How do adults respond to problem behaviors (consequences provided by adults)?
















· Home-based behavior services (if applicable)
· Service Provider/Agency:









· Type of service (e.g. ABA, adaptive skills) 







· How many hours per week? 




· What skills and/or behaviors are being targeted? 






· How long have services been provided in the home? 






2. Medical History 
	Medical or Physical Problems 
	

	Medications (include name of medication and condition it is used to treat, if known.)
	

	Allergies
	

	Vision and hearing 
	

	History of hospitalizations and recent injuries
	

	Sleep routines and cycle  
	

	Eating routines and diet
	


3. Preference Survey
	a. Please list the most and moderately preferred tangible items/activities and edibles student chooses to engage/play with or eat.

b. Determining preference 

Tangibles/Activities: Items student has been observed to engage the longest 


 Edibles: Shows preference for this item over other edible items

	
	Tangible Items/Activities
	Edibles

	Most  Preferred
	
	

	
	
	

	
	
	

	
	
	

	Moderately  Preferred
	
	

	
	
	

	
	
	

	
	
	


4. Prerequisite Skills to Support Teaching the Alternative Behavior
	
	Type/Level of Adult Assistance (Prompting) Needed

	Communication- Check the most commonly used form of communication to indicate what he/she wants.
	None/
Independently
	Verbal/Vocal
	Modeling
	Physical

	· Speaks sentences 
	
	
	
	

	· Speaks phrases 
	
	
	
	

	· Speaks single words 
	
	
	
	

	· Sign language 
	
	
	
	

	· Pictures 
	
	
	
	

	· Communication device 
	
	
	
	

	· Points to what he/she wants/gestures
	
	
	
	

	Attending To, and Following Directions- Check all that apply.
	Independently
	Verbal/Vocal
	Modeling
	Physical

	· Looks at person calling his/her name 
	
	
	
	

	· Attends to task for at least 5 minutes 
	
	
	
	

	· Follows one step directions 
	
	
	
	

	· Follows two step directions
	
	
	
	

	Social and Independent Play Check all that apply. 
	Independently
	Verbal/Vocal
	Modeling
	Physical

	· Plays games with peers 
	
	
	
	

	· Engages in reciprocal conversation with peers
	
	
	
	

	· Plays independently
	
	
	
	


Hypothesis statement for each Problem Behavior
(For Assessor Use Only)
	Setting
 Events 

(from Section C)
	Immediate Antecedents 

(from Section B(1.))
	Target Problem Behavior(s)
	Consequence/

Hypothesized Function 

(from Section B (2.))


	
	__
	
	__
	1.
	_
	

	
	
	
	
	
	
	

	
	__
	
	__
	2.
	_
	


Adapted From: 

Iwata et. al, The Florida Institute on Self-Injury (2002). “Functional Assessment Screening Tool (FAST).”

O'Neill, R. E., Horner, R. H., Albin, R. W., Sprague, J. R., Storey, K., & Newton, J. S. (2015). Functional 

Assessment and Program Development for Problem Behavior: A Practical Handbook (3rd ed.). Stamford, CT: Cengage Learning.

Antecedents and Consequences that could be related to The Target Problem Behavior(s)

Adapted from the Functional Assessment Screening Tool (FAST) (Iwata et. al, The Florida Institute on Self-Injury, 2002)

	Possible Antecedent Events/Immediate Antecedents

Circle “Yes” or “No” for each item below. 
	Target Problem Behavior(s)

	
	1.
	2.

	1.
	Does the student usually engage in the problem behavior when asked to complete a task and/or to participate in group activities (academic, vocational or daily living skill)?
	Yes      No
	Yes      No

	2.
	Does the student usually engage in the target problem behavior when requests for preferred activities (e.g., games, snacks) are denied and/or when a preferred item is taken away?
	Yes      No
	Yes      No

	3.
	Does the student usually engage in the target problem behavior when he/she is being ignored and/or when caregivers are paying attention to someone else?
	Yes      No
	Yes      No

	4.
	Does the student usually engage in the target problem behavior even when no one is around and/or watching?
	Yes      No
	Yes      No

	5.
	Does the student engage in the target problem behavior instead of interacting with preferred activities?
	Yes      No
	Yes      No

	6.
	Does the target problem behavior occur when the student has access to attention and no demands are placed on the student?  
	Yes    No
	Yes    No

	7.
	Does the target problem behavior occur when the student experiences recurrent painful conditions, such as ear infections, allergies, and/or when ill?
	Yes      No
	Yes      No

	Possible Consequences that could maintain the Target Problem Behavior(s)

Circle “Yes” or “No” for each item below.
	Target Problem Behavior(s)

	
	1.
	2.

	8.
	When the target problem behavior occurs, is the student usually given a break from tasks?
	Yes      No
	Yes     No

	9.
	Does the student stop engaging in the target problem behavior when adults allow the student to take a break from task?
	Yes      No
	Yes      No

	10.
	When the target problem behavior occurs, do you and/or other adults usually allow the student to engage in preferred activities?
	Yes      No
	Yes      No

	11.
	Does the student stop engaging in the target problem behavior when adults allow him/her to engage in preferred activities?
	Yes      No
	Yes      No

	12.
	When the target problem behavior occurs, do you and/or other adults usually try to calm the student down by engaging in conversation with him/her?
	Yes      No
	Yes      No

	13.
	Does the student continue engaging in the target problem behavior, even when adults try to calm him/her by engaging in conversation? 
	Yes      No
	Yes      No

	14.*
	Does the target problem behavior seem to be a “ritual” or “habit”, repeatedly occurring the same way? 

(*Question not scored; use for descriptions where applicable.)
	Yes      No
	Yes      No

	15.*
	Does the target problem behavior occur when the student has access to preferred activities, to attention and no demands are placed on the student? 

(*Question not scored; use for descriptions where applicable.)
	Yes      No
	Yes      No

	16.
	Is there a recognizable pattern of the target problem behavior 
(e.g., occurs at high rates for several days and then stops)?
	Yes      No
	Yes      No

	17.
	Does the student stop engaging in the target problem behavior after an illness and/or painful condition is treated?
	Yes      No
	Yes      No


	Scoring Summary for the Antecedents and Consequences
For each target problem behavior, circle the numbers of questions answered “Yes,” from #1 and #2 above. 

	Target Problem Behavior(s)
	Question #
	Total 

(for each row; 0-3)
	Potential Source of Reinforcement (Function)

	1.
	
	4.
	5.
	6.
	
	Sensory Stimulation (Automatic)

	
	
	7.
	16.
	17.
	
	Sensory-Pain attenuation (Automatic)

	
	
	1.
	8.
	9.
	
	Escape

	
	
	3.
	12.
	13.
	
	Attention 

	
	
	2.
	10.
	11.
	
	Tangible 

	
	
	
	
	

	2.
	
	4.
	5.
	6.
	
	Sensory Stimulation (Automatic)

	
	
	7.
	16.
	17.
	
	Sensory-Pain attenuation (Automatic)

	
	
	1.
	8.
	9.
	
	Escape

	
	
	3.
	12.
	13.
	
	Attention 

	
	
	2.
	10.
	11.
	
	Tangible 


Setting Events 
Distant antecedent factors that could increase occurrence of the problem behavior(s)

	Circle “Yes” or “No” for each statement. 


	Target Problem Behavior(s)

	
	1.
	2.

	18.
	Does the student exhibit the target problem behavior more often on days when parent/guardian reports a conflict at home and/or difficulty with the morning routine at home? 
	Yes      No
	Yes      No

	19.
	Does the student exhibit the target problem behavior more often after arguing with peers in class and/or during breaks and lunch?
	Yes      No
	Yes      No

	20.
	Does the student exhibit the target problem behavior more often when there is change in staff?
	Yes      No
	Yes      No

	21.
	Does the student exhibit the target problem behavior more often in crowded settings?
	Yes      No
	Yes      No

	22.
	Does the student exhibit the target problem behavior more often in noisy settings?
	Yes      No
	Yes      No

	23.
	Does the student exhibit the target problem behavior more often when he/she lacks sleep? 
	Yes      No
	Yes      No

	24.
	Does the student exhibit the target problem behavior more often when he/she experiences side effects of medication? 
	Yes      No
	Yes      No

	25.
	Does the student engage in the target problem behavior more often when he/she is ill?
	Yes      No
	Yes      No


Assessment of the Learning Environment
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Assessment of the Learning Environment

Use to complete the ecological analysis

The Assessment of the Learning Environment is a tool to systematically analyze the educational environment in which student behavior occurs.  This tool has been designed to address all relevant areas of the classroom setting. 

I. Classroom Rules/Expectations (Check all that apply):
Access
· Rules are visible to any student seated at his/her desk

· Rules are visible from all locations in the room

· Rules are not visible for two or more students when seated at their desks

· Rules cannot be read from at least one location in the room

· Rules are written (text only)

· Rules are visual/pictorial (pictures only)

· Rules are both written and contain visual/pictorial support

Presentation
· Rules are stated positively (e.g., “stay in your seat instead” of “do not leave your seat”)

· Rules are observable (e.g., “keep your hands to yourself” is observable, while “be respectful” is not observable)

· Rules are not stated positively

· Rules are not observable

· Rules are not posted

II. Academic Engagement (check all that apply) **Use “Planned Activity Check (PLA Check” to obtain data for this section)
· At least 80% of students are on task at any given time during teacher-led instruction and/or independent work
· 65-79% of students are on task at any given time during teacher-led instruction and/or independent work
· Less than 65% of students are on task at any given time during teacher led instruction and/or independent work
III. Curriculum (check all that apply)
Alternate Curriculum (Select the curricula being used and circle degree of use) 
· Unique Learning System (ULS)  Level​​​​​____

Not observed
Sometimes
Often
· Oxford Picture Dictionary (OPD)  


Not observed
Sometimes
Often
· Attainment




Not observed
Sometimes
Often 
· Touch Math  




Not observed 
Sometimes
Often
· Other





Not observed
Sometimes
Often
· District-approved curricula not observed
Assessment of the Learning Environment

Use to complete the ecological analysis

   Instructional Delivery
· Whole group

 
Not observed
Sometimes
Often
· Small group


Not observed
Sometimes
Often
· Individual assistance

Not observed
Sometimes
Often

· Independent work


Not observed
Sometimes
Often

· Discrete Trials


Not observed
Sometimes
Often
· Other



Not observed
Sometimes
Often
General Education Curriculum 
Level of Instruction (Select the level(s) of instruction observed and degree of use)
· Student’s Independent Level
Not observed
Sometimes
Often
· Student’s Instructional Level
Not observed
Sometimes
Often
· Student’s Frustration Level

Not observed
Sometimes
Often
Instructional Delivery
· Whole group

 
Not observed
Sometimes
Often
· Small group


Not observed
Sometimes
Often
· Individual assistance

Not observed
Sometimes
Often

· Independent work


Not observed
Sometimes
Often

· Partner work


Not observed
Sometimes
Often
· Cooperative groups

Not observed
Sometimes
Often

· Other



Not observed
Sometimes
Often
IV. Transitions (check all that apply)
Signals
· The teacher uses a signal to indicate the beginnings of transitions
· The teacher uses a signal to indicate the end of a transition
· The teacher primes (uses a reminder) students for upcoming transitions
Participation (The observer should use their best estimate)
· At least 80% of students are on task when a new activity begins
· 65-79% of students are on task when a new activity begins
· Less than 65% of students are on task when a new activity begins
Assessment of the Learning Environment

Use to complete the ecological analysis

V. Use of Schedules (check all that apply)
Access
· The schedule is visible to all students when seated at their desks
· The schedule has limited visibility (e.g, some students may not be able to see the schedule when seated at their desks)
· A schedule is not posted

Predictability 
· The teacher follows the schedule as written during 100% of observation sessions
· The teacher follows the schedule as written during at least 90% of observation sessions
· The teacher follows the schedule as written during at least 80% of observation sessions
· The teacher follows the schedule as written during at least 70% of observation sessions
· The teacher follows the schedule as written in less than 70% of observation sessions

Use of a visual schedule: Complete this section for students in classes where use of a daily schedule is recommended (e.g. classes for students with Autism or Intellectual Disabilities, Early Education classes).
Availability of Schedule
· A schedule is utilized for the whole class
· A schedule is utilized for the individual student
· The schedule is visual or pictorial
· The schedule is object-based
· The schedule is written or text-based
· Schedules are not in use
Degree of Independence (select the degree of independence that is observed most often)
· The student refers to/uses the schedule independently
· The student refers to/uses the schedule with gestural prompting
· The student refers to/uses the schedule with verbal prompting
· The student refers to/uses the schedule with physical prompting
· The student does not refer to or use the schedule
VI. Physical Structure
· Staff / Student ratio: 


 (include non-public agency (NPA) personnel)
· Physical space
·  Desks are arranged in a manner that enables the teacher to approach any student in the classroom
· Some furniture is placed in such a way that it impedes ease of movement throughout the room
· Floor plan: Select the floor plan(s) that are used in the classroom
· “U” shaped
· Pods/table grouping
Assessment of the Learning Environment

Use to complete the ecological analysis

· Rows
· Other (describe)






Areas: Complete this section for students in classes where multiple areas are recommended (e.g., classes for students with Autism or Intellectual Disabilities, Early Education classes, elementary classrooms).  
· Select areas that are available in the classroom:
· Carpet area
· Independent work area
· Whole group instruction area
· Library/reading area
· Sensory area
· Cool down/Calm area
· Other (describe) 





VII. Motivation and Reinforcement
Classroom Motivation System
· The teacher utilizes a token economy
· How often are tokens given? 


· What types of items are available for token exchange? 


· Students were observed receiving tokens regularly during observation sessions
· Students were observed receiving tokens sporadically during observation sessions
· Students were not observed receiving tokens during observation sessions
· Students were observed exchanging tokens during observation sessions
· Students were not observed exchanging tokens during observation sessions
· The teacher utilizes a 4:1 ratio of positive to negative interactions with students
· If a token economy is not in use, describe any classroom motivation system observed in use:











· No classroom motivation system is in use
Individual Motivation Systems
· The teacher uses an individual motivation system for the student being assessed
· The student was observed to earn the token or reward indicated on the system
· The student did not access reinforcers during the observation sessions
· Other students in the class use individual motivation systems
· The student(s) were observed to earn the token or reward indicated on the system
· The student(s) did not access reinforcers during the observation sessions
· Rewards were selected based on student choice
· Student input was not gained to determine rewards/reinforcers
· No individual motivation systems are used

Data Collection Tools
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Planned Activity Check (PLACHECK) for Classroom Observations

Observers name: 




      Date: 


____________

Student name: 





      Start time: 

  End time: 


Location of the observation _____________________            Number of students: 




Directions: 

1. At the beginning of the observation, note the total number of students present within the location where the observation is being conducted (include the student for whom you are doing the FBA). 

2. Set the timer to your designated interval (e.g. 20 seconds, 30 seconds, 1 minute, etc.)

3. Start the timer

4. Scan the room slowly from left to right.

a. While scanning, count number of students who are off task and record on chart below. 

b. Observe if the target student is on or off task and record on the chart below.

5. When the timer goes off at the designated interval repeat steps 3 and 4.

	
	# of Students Off-task
	Target

Student
	# of Students on Task

	1
	
	On task      
	Off task
	

	2
	
	On task      
	Off task
	

	3
	
	On task      
	Off task
	

	4
	
	On task      
	Off task
	

	5
	
	On task      
	Off task
	

	6
	
	On task      
	Off task
	

	7
	
	On task      
	Off task
	

	8
	
	On task      
	Off task
	

	9
	
	On task      
	Off task
	

	10
	
	On task      
	Off task
	

	Total number of times the target student was off task
	
	


----------------------------------------------------------------------------------------------------------------------------------------------------------------

Use the following to calculate on and off-task percentages by hand.  

# Of Students to Meet 80% Criteria:  .80  x  ( # of students in class) =  ______________

# Of Intervals to Meet 80% Criteria:  _____________

Percentage of intervals in which 80% or more of the class is on task: ___________________________

(Find percentage of intervals by dividing the total number of intervals in which 80% or more of the class is on task by 10 and then multiplying by 100)

Percentage of intervals in which target student is on task: ______________________________

(Find percentage of intervals by dividing the number of intervals in which the student was on task by 10 and then multiplying by 100)

Planned Activity Check (PLACHECK) for Outside of Classroom Observations

Observers name: 




      Date: 



Student name: 





      Start time: 

  End time: 


Location of the observation _____________________            Number of students: 




Directions: 

1. At the beginning of the observation, note the total number of students present in the area (include the student for whom you are doing the FBA). 

2. Set the timer to your designated interval (e.g. 20 seconds, 30 seconds, 1 minute, etc.)

3. Start the timer

4. Scan the area slowly from left to right.

a. While scanning, count number of students who are engaged in inappropriate behaviors for the setting and record on the chart below.  

b. Observe if target student is engaged in inappropriate behavior for the given setting and record on the chart below.  

5. When the timer goes off again repeat step 3 to 4 until 10 data points are obtained until 10 data points are obtained.

	
	# of Students Engaged in inappropriate play and/or social behavior for the setting
	Behavior of Target

Student
	# Of Students Engaged in Appropriate Play

	1
	
	Appropriate play      
	Inappropriate play
	

	2
	
	Appropriate play      
	Inappropriate play
	

	3
	
	Appropriate play      
	Inappropriate play
	

	4
	
	Appropriate play      
	Inappropriate play
	

	5
	
	Appropriate play      
	Inappropriate play
	

	6
	
	Appropriate play      
	Inappropriate play
	

	7
	
	Appropriate play      
	Inappropriate play
	

	8
	
	Appropriate play      
	Inappropriate play
	

	9
	
	Appropriate play      
	Inappropriate play
	

	10
	
	Appropriate play      
	Inappropriate play
	

	Total number of times the target student engaged in inappropriate play 
	
	


-------
----------------------------------------------------------------------------------------------------------------------------------------------------------------

Use the following to calculate on and off-task percentages by hand.  
# Of Students to Meet 80% Criteria:  .80 x  ( # of students in class) =  ______________

# Of Intervals to Meet 80% Criteria:  _____________

Percentage of intervals in which 80% or more of the class is engaging in appropriate play/behaviors: ________

(Find percentage of intervals by dividing the total number of intervals in which 80% or more of the class is on task by 10 and then multiplying by 100)

Percentage of intervals in which target student is engaging is engaging in appropriate play/behaviors: _______

(Find percentage of intervals by dividing the number of intervals in which the student was on task by 10 and then multiplying by 100)
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Scatterplot Data Sheet

Student Name​​​​​​​​​​​​​​​



______
 Observer


_______
_____
Target Behavior










_____







______________________________________


Complete each box with the following code:


The behavior did not occur
                                   The behavior occurred 1-2 times



             The behavior occurred 3 or more times

Please include date of observation under each day of the week.

	Time
	Mon


	Wed
	Thu
	Fri
	
	Tuesday Schedule
	Tue

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	


[image: image15.png]Student Name: A-B-C Date:
Data Collection Form
Time Setting Antecedent Behavior Consequence Comments
& Staff | (What nappened before the Behavior?) | (Describe the behavior of concem?) (What were the results/reactions?)





Daily Frequency Data Collection Sheet

Student:  ____________________________________________________________ Date: _________________________

Problem Behavior:___________________________________________________________________________________
Socially Adaptive Behavior:____________________________________________________________________________
(If not using a counter use tally marks to note number of occurrences)
	A
	B
	C
	D
	E

	Activity

(e.g. language arts)
	Time Period

(e.g. 8:00 to 9:00)
	Hour

(e.g. 8:00 to 9:00 = 1 hour)
	Problem

Behavior
	Socially 

Acceptable

Behavior

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	Total Observation Time

(Add numbers in column C)
	
	
	

	
	Total Occurrence

(Add numbers in columns D and E)
	
	


Time Conversion table:
	60 Min = 1 hour

	45 min = .75 hours
	30 min = .50 hours
	15 min = .25 hours

	55 min = .92 hours
	40 min = .67 hours
	25 min = .42 hours
	10 min = .17 hours

	50 min = .83 hours
	35 min = .58 hours
	20 min = .33 hours
	5 min = .08 hours 


Daily Duration Data Collection Sheet

Student:  ____________________________________________________________ Date: __________________

Problem Behavior:__________________________________________________________________________

Socially Adaptive Behavior:___________________________________________________________________

(If not using a counter use tally marks to note number of occurrences)
	A
	B
	C
	D
	E

	Activity

(e.g. language arts)
	Time Period

(e.g. 8:00 to 9:00)
	Hour

(e.g. 8:00 to 9:00 = 1 hour)
	Duration of Problem

Behavior
	Duration of Socially 

Acceptable

Behavior

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	Total Observation Time

(Add numbers in column C)
	
	
	

	
	Average Duration for column D
	
	

	
	Average Duration for column E
	


Time Conversion table:

	60 Min = 1 hour

	45 min = .75 hours
	30 min = .50 hours
	15 min = .25 hours

	55 min = .92 hours
	40 min = .67 hours
	25 min = .42 hours
	10 min = .17 hours

	50 min = .83 hours
	35 min = .58 hours
	20 min = .33 hours
	5 min = .08 hours 
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Guidelines for Conducting Structured A-B-C Data Collection


Before beginning data collection:  

1. Fill in the student’s name and date of the observation. 
2. Write down start and end time of the observation.
3. Circle YES or NO for “Does the ongoing activity match the Daily Schedule?” and/or “If there is a change in activity, does the new activity match the Daily Schedule?” This information will be used as part of the Ecological Analysis.
4. Write the location of the observation (e.g., classroom, yard, or lunch area). 
5. Indicate the type of instruction/activity in progress at the start of the observation.
6. Write some common antecedents in the section labeled A. You may add antecedents as needed, as you collect data (e.g., Task demand, Peer interaction/Attention).    
7. Write some appropriate behaviors and problem behaviors in the section labeled B. You may add behaviors as needed, as you collect data.
A. Make sure to include the previously operationally defined target problem behavior(s) (e.g., Off-task behaviors).
B. Include at least one appropriate behavior related to the problem behavior. (e.g., Academic engagement). Appropriate behaviors must also be operationally defined- don’t forget the dead man’s test! 

Your data sheet is now ready and you are ready to begin your data collection.

PARTIAL INTERVAL RECORDING 

For Behaviors with Average Durations of 30 SECONDS OR LESS per Occurrence  

1. Use 30-second intervals (set your timer on a 30-second loop, if available).
2. Start the timer. Let the timer continue running until the end of your session.
3. When you observe a target problem behavior and/or an appropriate behavior any time during the 30-second interval, record the antecedent(s), behavior(s), and consequence(s) by marking the corresponding boxes.
4. Continue marking antecedent(s), behavior(s), and consequence(s) that occur any time during each 30-second interval, until the data sheet is full and/or your observation period is over. You may use additional data sheets if necessary.
WHOLE INTERVAL RECORDING

For Behaviors with Average Durations of MORE THAN 30 SECONDS per Occurrence

1. Use 30-second intervals (set your timer on a 30-second loop, if available).
2. Start the timer. Let the timer continue running until the end of your session.
3. If you observe a target problem behavior and/or an appropriate behavior(s) that occur for the entire 30-second interval, record the antecedent(s), behavior(s), and consequence(s) by marking the corresponding boxes.
4. Continue marking antecedent(s), behavior(s), and consequence(s) for intervals during which the behavior(s) occur for the entire 30-second interval, until the data sheet is full and/or your observation period is over. You may use additional data sheets if necessary.
Visual Representation of Data (Graphing)
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How to Graph PLAcheck Data in Excel
1. Gather ALL of the PLAcheck forms you used for data collection ensuring each is filled out completely.

2. Highlight the responses to the following (this is the data you will be graphing):

Percentage of intervals in which 80% or more of the class is on task: ___________________________

(Find percentage of intervals by dividing the total number of intervals in which 80% or more of the class is on task by 10 and then multiplying by 100)

Percentage of intervals in which target student is on task: ______________________________

(Find percentage of intervals by dividing the number of intervals in which the student was on task by 10 and then multiplying by 100)

3. Open a blank excel document.

4. In Column A, Row 2 type “80% of Class.”

5. In Column A, Row 3 type the target student’s name.

6. In Column B, Row 1 type the date you collected the PLAcheck data (e.g. 3/24/14).

7. In Column C, Row 2 type the 2nd date you collected data (e.g. 3/25/14).

8. Repeat steps 6 and 7, moving to the next column depending on the date of data collection.
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9. In Column 2 & 3, Row B enter your values (with the percentage symbol, Shift-5) from step 2 above.

10. When all data have been entered create the graph.

11. Highlight all the data on the excel sheet:
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12.  Go to the Insert tab above and select it.  Then select column, and select the first bar graph icon (2-D Column):
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13.  Your graph will now create itself and it will look similar to the graph below.
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14. The initial graph will create in color. This must be changed to black and white for the final report.  To do this select the whole graph, then select Design in the Chart Tools area above and select the black and white graph.
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15.  You will now want to place this graph into the body of your FBA Word document.

16.  Select the entire area of your Excel graph.  Place the mouse cursor on the “Copy” part of your toolbar:
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17.  Select “copy”

18.  Go to your Word document, right click your mouse. Select the far right icon which will say “picture”:
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19.  You can now change the size of your graph within Microsoft Word.

Notes:

· Your graph may create itself with dates you did not take data on.  If so, remove them the following way.

· Click the axis where the dates are. A box will pop up around the values. Press right-click on these values and choose “format axis.”

· The format axis box will pop up.  Click “text axis” and then close the box.

· On your graph the axis with the percentages may go up to 120%.  If so, remove them the following way.

· Click the axis where the percentages are. A box will pop up around the percentages.  Press right-click on these values and click “format axis.”

[image: image29.png]Line Color
Line Style

‘Glow and Soft Edges
3D Format

Aignment

Axis Options.

Mnimm: ©) auto
Meximum: ©) auto
Mafor it ©) Auto

Dsply s

] show display units label on chart.
Mapor tckmak ype: [outsde [=]
JI——
s oo

Horizontal axis rosses:
© Automatic

B —

© Maimum axis valve





· The format axis box will pop up.  Under “axis options” go to the section labeled “Maximum” and select fixed.  Make this value 1.0 and click close.
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How to Make a Bar Graph using Microsoft Excel
In general, bar graphs are used to make comparisons between two or more things, or to “tell a story” about information or data that has been gathered.  For example, they can be used to compare the ratings of different people interviewed with the “Functional Behavior Analysis Interview” (FBAI) instrument, or they can be used to compare the target students’ scores against themselves or their peers.  Bar graphs, however, are NOT used to depict change over time.  To make a graph that depicts change over time refer to the How to Make a Line Graph on Microsoft Excel page in this manual.

Preparing your graph: (The following instructions are based on the scoring summary from page 3, Part B, Section 2 of the FBAI.

Below are instructions for how to fill in the excel sheet, and the table below shows the data after it has been inputted. 

· In Row 1 begin labeling the cells in Columns B-F with the following headings: Sensory Stimulation, Sensory-Pain Attenuation, Escape, Attention, and Tangible.  This will be used in the lower horizontal axis of our chart. 
· The data in the first column (Interviewee) will be used as a legend along the right side of the chart.  The example below is listed as parent, RSP teacher, Math teacher, History teacher, English teacher, and graphic design teacher.
· The raw data underneath the Sensory Stimulation, Sensory-Pain Attenuation, Escape, Attention, and Tangible headings (gathered from the scoring summary of the FBAI) will be used to determine the labels for the vertical side of the chart (this is known as the Y axis). Because these columns contain numbers, Excel will automatically work out the Y-axis labels for you, including the start and end values, and the steps in between.
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Creating Your Bar Graph
Once your data has been inputted correctly, you are ready to create your graph. 

· First, select the data that will be in the chart.  Move the cursor over and highlight the cells.
· In the example above select the range of cells from A1-F7
· It's important to remember to include the row headings (as in the illustration above) if you want to use those the values as axis labels on the finished chart.
· Next, click Insert tab at the top of the page. The ribbon will change, and will include a number of chart options like this:
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· In the example we are creating a Column chart, click on the Column button. The following options will then be displayed. 
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As can be seen above, there are many options available. Choose the first option, which is a 2D Column Chart. 


· Once the chart type is selected, Excel will automatically create the chart and insert it onto the worksheet. 
· Here's what the chart looks like at this point:
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At this point, the row and columns in the graph need to be switched.  In order to do this complete the following:

1. Select the entire graph by clicking on the outer border of the graph.

2. In Chart Tools click the Design tab 

3. Move the cursor to the left and click Switch Row/Column

4. The data has now switched axes
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5. The graph will now look like this:
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· Note the following points about this chart: 

· The interviewee labels are listed along the X (horizontal) axis. Excel has automatically put them on an angle to fit into the space available.

· The legend to the right of the chart contains the column heading from our spreadsheet. 
· For the data example provided the Y (vertical) axis starts at 0 and goes to 3.5 in steps of .5, the y-axis data will vary depending on your data information. Excel figured this scale out by looking at the data. If you change your source data, then the scale on this axis will change automatically. 
There is no title on the chart by default. You can add one manually by doing the following:

At the top of the page in Chart Tools select Layout. Select Chart Title and then select Above Chart. For the axis title click “primary horizontal axis title”, and then click “title below axis”.  A text box will pop up in the graph. Type desired title.
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To change the axis titles do the following:

· In Chart Tools select Layout then select Axis Titles.  The following will appear:
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· Select the axis of the title to be changed…

Changing the color of a Graph
The initial graph will create in color. This must be changed to black and white for the final report.  To do this:

·  click the outside border of the graph to select the whole graph

·  then select Design in the Chart Tools area above

·  select the black and white graph.
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Placing the Graph into a Word Document
20.  You will now place this graph into the body of the FBA Word document.

21.  Select the entire area of the Excel graph by clicking the outside border of the graph.  

22. Place the mouse cursor on the “Copy” part of the toolbar:
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23.  Select “copy”

24.  Go to the Word document, right click your mouse. Select the far right icon which will say “picture”:
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25. The size of the graph within Microsoft Word can now be changed by doing the following:

· Click inside the graph

· Notice the outer borders of the graph have changed (each corner now contains formatting circles.

· Click and hold one of the circles

· Move the mouse to resize
How to Make a Line Graph on Microsoft Excel

In general, line graphs are used to show trends in data over time, or to “tell a story” about information or data that has been gathered.  For example, they can be used to show how the frequency of a particular behavior looks over time.  Line graphs, however, are NOT used to make comparisons between data.  To make a graph that depicts comparisons refer to the How to Make a Bar Graph on Microsoft Excel page in this manual.

Preparing the graph:

The table below shows the data we want to chart:

· In Row 1 begin labeling the cells in Rows C & D with the targeted problem behavior(s). If data is being taken on more than two behaviors list those in the following cells. In the example listed below the targeted problem behaviors are Defiance (off-task) and Aggresses on Staff.  These headings will be used as the legend along the right side of the chart.

· In Cell A-2 begin listing the observation session numbers.  In the example listed below there are 12 observation sessions.

· The numbers in column A (observation sessions) will be used as the data on the y-axis.  Because these columns contain numbers, Excel will automatically work out the Y-axis labels, including the start and end values.

· The raw data underneath the Defiance (off-task) and Aggresses on Staff headings will become the data points inside the finished graph. 
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Creating The Line Graph

Once the data has been inputted, the graph is ready to be created. First, select the data that will be in the chart. 

· In the example above, select the range of cells from A1-D-13

· It's important to remember to include the row headings in order to use those values as axis labels on the finished chart.

· Next, click Insert tab at the top of the page. The ribbon will change, and will include a number of chart options like this:
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· In this example a line chart is being created. Click the Line button. The following options will then be displayed: 
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There are many options available. Choose the first option, a 2D Line Chart. 


· Once a chart type is selected, Excel will automatically create the chart and insert it onto the worksheet. 

· Here's what the chart looks like at this point:
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· Note the following points about this chart: 

· The observation session labels are listed along the X (horizontal) axis. 

· The legend to the right of the chart contains the column heading from our spreadsheet. 

· The Y (vertical) axis starts at 0 and goes to 10 in steps of 1. Excel figured this scale out by looking at the data. If the source data is changed, then the scale on this axis will change automatically. 

Adding a Chart Title

There is no title on the chart by default. Add a title manually by doing the following:

· In Chart Tools select Layout. 

· Select Chart Title and then select Above Chart. 

· A text box will pop up in the graph. 

· Type desired title.
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Complete the following to change the axis titles:

· In Chart Tools select Layout then select Axis Titles.  The following will appear:
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· Select the primary horizontal or vertical axis of the title to change.

· The cursor will now move into the title area

· Type desired title.

· Repeat these steps to change the other primary axis title.

Changing the Color of a Graph

The initial graph will create in color. This must be changed to black and white for the final report.  To do this:

· click the outside border of the graph to select the whole graph

· select Design in the Chart Tools area above

· select the black and white graph
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Placing the Graph into a Word Document:

26. Select the entire area of the Excel graph.  Place the mouse cursor on the “Copy” part of the toolbar:
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27. select “copy”

28. go to the Word document

29. right click the mouse

30. select the far right icon labeled “picture”:
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31.  The size of the graph can now be changed within Microsoft Word by doing the following:

· Click inside the graph

· Notice the outer borders of the graph have changed (each corner now contains formatting circles).

· Click and hold once of the circles

· Move the mouse to resize

Function-Based Recommendations
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Glossary of Terms
Applied Behavior Analysis (ABA): An approach to changing socially useful behaviors that employs scientifically established principles of learning to bring about these changes.

The 7 Dimensions of ABA:

· Generality: Behaviors are targeted in a way that the desired changes occur in environments other than where they were discretely taught (across people, places, and time)

· Effective: Interventions are monitored to evaluate the impact on the target behavior.

· Technological: Procedures are described clearly and concisely so that others may implement accurately.

· Applied:  Socially significant behaviors are selected

· Conceptually Systematic: Interventions consistent with principles demonstrated in the literature

· Analytic: Decisions are data based

· Behavioral: Observable and measureable behaviors are targeted

A-B-C: A description of a response in terms of the Antecedent (A), Behavior (B), and Consequence (C).

· Antecedent: The stimulus that occurs before a particular behavior.

· Behavior: A description of the response to an antecedent.

· Consequence:  The events which follow the behavior.

Acquisition:  The time during which an individual is learning a new behavior.  Data collected on the rate and accuracy of the skill being acquired informs staff whether the new teaching procedure needs to be adjusted.

Activities of Daily Living (ADL):  Behaviors that include taking care of one’s self (e.g. toileting, washing, dressing, eating).  They are also referred to as self-help skills.

Activity Schedule:  A system of written or pictorial cues taught to an individual engaging in the behavior chain represented.

Backward Chaining:  Breaking down the steps of a task and teaching them in reverse order.  This gives the child an experience of success and completion with every attempt. Instead of the child starting at the beginning and getting lost somewhere through, with the adult having to complete the task, the adult does all but the last step and lets the child complete the work. Then the adult fades back, doing less and less while the child does more and more, always ending with the child performing the final step.

Baseline:  This refers to the current level that a target behavior occurs prior to intervention.

Behavior:  Any action or movement made by an individual in the environment.

Behavior Chain:  An event in which units of behavior occur in steps and are linked together by learned by other steps.  Completion of one step leads to the next step until the entire task is completed.

Behavioral Momentum:  A metaphor to describe a rate of responding and its resistance to change following an alteration in reinforcement conditions.

Board Certified Behavior Analyst (B.C.B.A):  A person who has satisfied all the requirements to acquire the “B.C.B.A.”  The exact requirements and most current information regarding how to become or locate a Board Certified Behavior Analyst are available through the Behavior Analyst Certification Board web site, at www.BACB.com.

Case Study:  A description of the background of a particular individual, an educational program, or a behavior program usually used to assist in treatment decisions.

Chaining:  Involves taking two or more relatively simple behaviors and combining them like links into a more complex chain of behaviors.

Conditioned Reinforcer:  A reinforcer that was previously neutral, but has become a reinforcer.  Money becomes a conditioned reinforcer by being paired with the items it purchases.  Interventionists may become conditioned reinforcers for their student’s behavior, through being paired with other reinforcers (e.g. praise, tokens, favored activities).

Contingent:  Describes reinforcement (or punishment) that is delivered only after the target behavior has occurred.  

Consequence:  The immediate result of a particular behavior.  The consequence may or may not alter how often the behavior occurs in the future.

Crisis Cycle:  Specific phases that describe the successive acting out and de-escalation cycle of a person in crisis.

1. Calm

2. Trigger

3. Agitation

4. Acceleration

5. Peak

6. De-Escalation

7. Recovery

Data:  Quantitative information gathered to guide the decision-making process.

Data Collection:  A variety of methods used to gather information mandated by law when conducting an FBA (Functional Behavior Assessment).  Data collection should also be an ongoing process during an intervention to monitor its efficacy.

Data-Based Decision Making:  A set of rules based on relevant data that allows teachers to make decisions about when to make changes to programs or methods.

Dead Man’s Test:  A guiding principle in the definition of behavior.  It basically states that anything a dead person can do is not behavior (e.g., sit quietly, lay on the floor).

Deprivation:  A procedure for increasing the effectiveness of a reinforce (e.g., withholding a person’s access to a reinforce for a specified period of time prior to a session).  For example:  to make access to a favorite video game particularly reinforcing, one might limit access to the game.  When a particular goal is met (cleaning up their room), they can have access to their reinforcer.  If an individual has restricted access to a particular reinforcer, it is unlikely to be particularly potent when offered as a reinforcer.  Contrast with satiation.

Differential Reinforcement:  Reinforcing only those responses within a response class that meet a specific criterion along some dimension(s) (i.e., frequency, topography, duration, latency, or magnitude) and placing all other responses in the class of extinction.

· Differential Reinforcement of Other Behavior (DRO):  This is when a reinforcing stimulus (or consequence) is delivered contingent on the target behavior’s not being emitted for a specific period of time. Sometimes referred to as Omission Training, as the student receives a reinforcing stimulus for the omission of the target behavior.
· Differential Reinforcement of Alternative Behavior (DRA):  This is when an inappropriate or challenging behavior is replaced by a behavior considered (by student, parent, teacher) as more appropriate or positive, hopefully decreasing the likelihood that the inappropriate behavior will be performed.
· Differential Reinforcement of Incompatible Behavior (DRI):  A procedure that reinforces a behavior that is topographically incompatible with the behavior targeted for reduction. For example, when out-of-seat behavior is targeted for reduction, in-seat behavior is reinforced because these two behaviors cannot occur simultaneously.
· Differential Reinforcement of Communication (DRC):  A differential reinforcement procedure in which a behavior is reinforced only if it a targeted communicative response is emitted (e.g. “more” as a mand for additional tangible items).
Direct Assessment:  Data collected during behavioral observations across all settings in which the target behavior and replacement behavior occurs or does not occur.  Examples include:

· ABC Collection

· PLAcheck

· Scatterplot

· Ecological Assessment Tools

· Event/Time Sampling

Discrete Trial Teaching:  Discrete trial teaching uses the three-term contingency (Antecedent, Behavior, Consequence) relationship to teaching various skills.  Each “trial” is a separate attempt to teach a new behavior or reinforce a previously learned behavior.

Discriminative Stimulus:  A stimulus (or cue) that provides someone with information about what to do, which is then reinforced.  For example, a math worksheet given to a student could be an antecedent that influences student behavior.  The teacher may want the presence of the worksheet, perhaps together with verbal instructions, to influence the student to complete the math problems.

Duration Data:  A measurement of how long a student engages in a specific behavior.  The behavior must have a discrete beginning and end.

Ecological Analysis:  Analysis of environmental factors which includes: physical setting, activities, scheduling factors, participation, communication, degree of choice, social setting, instruction, and degree of independence and social interaction.

Edible Reinforcers:  Food items that may be used as reinforcers for some persons.  One common myth surrounding ABA is that edibles are the predominant reinforcers used in all treatment procedures with children. In actuality, when edibles are used, they should always be paired with other more natural reinforcers such as verbal praise, attention, and tokens, and are faded as the student acquires other reinforcers.

Emergency Interventions:  California Education Code Section 56521.1 states:

“(a) Emergency interventions may only be used to control unpredictable, spontaneous behavior that poses clear and present danger of serious physical harm to the individual with exceptional needs, or others, and that cannot be immediately prevented by a response less restrictive than the temporary application of a technique used to contain the behavior.

(b) Emergency interventions must not be used as a substitute for the systematic behavioral intervention plan that is designed to change, replace, modify, or eliminate a targeted behavior.” 

The following interventions are prohibited:

1. Any intervention that is designed to, or likely to, cause physicalpain.

2. Releasing noxious, toxic or otherwise unpleasant sprays, mists, or

substances in proximity to the student’s face.

3. Any intervention which denies adequate sleep, food, water, shelter,

bedding, physical comfort, or access to bathroom facilities.

4. Any intervention which is designed to subject the student to verbal

abuse, ridicule, humiliation or other procedures expected to cause

excessive emotional trauma.

5. Restrictive interventions, device, materials, or objects that

simultaneously immobilize all four extremities.

6. Locked seclusion.

7. Any intervention that leaves the student without adequate

supervision.

8. Any intervention that deprives the student of one or more senses.

9. Use of the force that exceeds that which is reasonable and

necessary under the circumstances.

Errorless Learning:  Learning that utilizes prompting and prompt fading to reduce and/or eliminate the likelihood of learner errors.  It increases the probability that the student will have more opportunities to make a correct response and receive reinforcement.

Error Correction:  A pre-determined set of procedures that are used in the event that the learner responds incorrectly, or is non-responsive.

Extinction:  To cease reinforcing a previously reinforced behavior to decrease the behavior’s frequency.

Extinction Burst:  Refers to the tendency for behavior “to get worse before it gets better.”  When a previously reinforced behavior is no longer reinforced, the behavior may temporarily increase in frequency, magnitude, and variability.

Fading:  A procedure for transferring stimulus control in which features of an antecedent stimulus (e.g., shape, size, position, color) controlling a behavior are gradually changed to a new stimulus while maintaining the current behavior; stimulus features can be faded in (enhanced) or faded out (reduced). 

Fluency:  A measure of the ability of an individual to complete a given number of responses accurately within a given period of time.

Forward Chaining:  A type of chaining procedure in which the first step in a task analysis is taught first, then the second step, then the third step, through to the final step.  In other words, each step is taught one at a time, from first to last until the full behavior chain is complete.

Frequency:  Recording the number of times a target behavior occurs.

Functional Behavior Assessment (FBA):  A systematic process of identifying and understanding behavior(s) that impede learning.  FBA utilizes data collection (direct and indirect) to gather and analyze information about the student’s behavior and accompanying environments in order to hypothesize the purpose or intent (function) of the target behavior and guide the development of function-based, positive antecedent-based, and consequence-based behavioral interventions.

Function of Behavior:  A hypothesis of why a particular behavior occurs, usually to avoid or to get something.

Functional Communication Training:  Teaching alternative ways of communicating so that individuals with severe speech and/or language deficits can express themselves more successfully.  This enables them to access reinforcement by having their needs met without resorting to maladaptive behaviors.

Functional Response Class:  A group of behaviors that result in the same function.

Functionally Equivalent Replacement Behavior (FERB):  A behavior that serves the same function or purpose; different topographies of behavior are functionally equivalent if they produce the same consequences.

Generalization:  The ability to display behavior(s) across different settings, across different people, and across different times.

· Generalization (Maintenance of):  The ability to keep (or maintain) a skill over time.  If a child can generalize a behavior over time, they have maintained the behavior.

High-probability (high-p) request sequence:  An antecedent intervention in which two of five easy tasks with a known history of learner compliance (the high-p requests) are presented in quick succession immediately before requesting the target task, the low-p request.

Imitation:  A behavior controlled by any physical movement that serves as a novel model excluding vocal-verbal behavior, has formal similarity with the model, and immediately follows the occurrence of the model (e.g., within seconds of model presentation).  An imitative behavior is a new behavior emitted following a novel antecedent event (i.e., the model)

Indirect Assessment:  Data or information gathered from sources such as record reviews, interviews, medical or health factors, etc.

Interval Recording:  Used to measure the presence or absence of behavior within a specific time interval.  

· Whole Interval:  behavior observed during the entire interval

· Partial Interview:  behavior observed for any part of the interval

· Momentary Time Sampling:  presence or absence of behavior immediately following specified time intervals.

Latency:  A behavioral measure referring to the length of time required for a behavior to occur following a specific stimulus (e.g., latency to hanging up a coat upon entering the classroom).

Listener:  A person who responds to verbal behavior.

Listener Response:  The behavior of a person responding to another person’s verbal behavior.  Listener responses are acquired through experience and are often highly specified.  

Motivating Operation (MO):  An environmental variable that (a) alters (increases or decreases) the reinforcing or punishing effectiveness of some stimulus, object, or event; and (b) alters (increases or decreases) the current frequency of all behavior that has been reinforced or punished by that stimulus, object, or event.  

Negative Punishment:  A response behavior is followed immediately by the removal of a stimulus (or a decrease in the intensity of the stimulus), that decreases the future frequency of similar responses under similar conditions.

Negative Reinforcement:  A stimulus whose termination (or reduction in intensity) functions as reinforcement.  It leads to an increase in the future probability of a given behavior.  For example, if a student tantrums after the teacher asked him/her to perform a task, and the teacher withdraws the request as a result of the tantrum.  In such a case, the teacher has accidentally negatively reinforced the tantrum and unwittingly made it more likely to happen in the future.

Non-contingent Reinforcement (NCR):  A procedure in which stimuli with known reinforcing properties are presented on fixed-time (FT) or variable-time (VT) schedules completely independent of behavior; often used as anantecedent intervention to  reduce problem behavior.

Pain Attenuation:  To make pain weaker or less in amount, effect, or force. This is a form of negative reinforcement.

Paired Assessment of Reinforcers:  Pairing reinforcers with each other to determine a hierarchy.

Positive Punishment:  A behavior is followed immediately by the presentation of a stimulus that decreases the future frequency of the behavior.

Positive Reinforcement:  Occurs when a behavior is followed immediately by the presentation of a stimulus that increases the future frequency of the behavior in similar conditions.

Pre-correction:  Use of statements or prompts to remind the students to use the replacement behavior before the start of the activity.

Precision teaching:  A method of instruction in which precise teaching behaviors and instructional methodologies are applied and continuously monitored and adjusted based on student performance.  The outcome of precision teaching is fluency.

Premack Principle:  A principle that states that making the opportunity to engage in a high-probability behavior contingent on the occurrence of a low-frequency behavior will function as reinforcement for the low-frequency behavior.

Primary Reinforcer:  A reinforcer that is effective without any prior learning. 

Probe:  Data that is collected for a student’s first unprompted response.  It is a brief assessment of learning for a specific teaching target.

Prompt:  An antecedent which is delivered to evoke a particular response.  Prompts are often used in errorless learning and include, but are not limited to verbal, visual, gestural, and environmental.

Prohibited Interventions:  Interventions that are prohibited by law and cannot be written into a student’s IEP, behavior support plan,  or used as an emergency behavior intervention.  See behavior interventions for a list of prohibited interventions.

Rate:  A measure of the frequency of a behavior across a specific period of time.

Reactive Strategies:  Specific strategies identified for staff to implement if the target behavior occurs after the replacement behavior has been taught.

Redirection:  When one individual attempts to interrupt a student engaging in a behavior (often an inappropriate behavior) and attempts to engage him/her in an alternate (generally more appropriate) behavior.

Reinforcement:  An object or event that increases the likelihood that the behavior will occur again.  Reinforcement is a consequence.

Reinforcer Assessment:  A procedure used to identify the stimuli and activities that a student finds reinforcing.

Response Prompt:  Systematic strategies used to increase the probability of correct responding and opportunities for positive reinforcement for learners by providing and then systematically removing prompts. Response prompting is sometimes called “errorless” learning because teaching using these procedures usually results in few errors by the learner. The goal of response prompting is to transfer stimulus control from the prompt to the desired discriminative stimulus.

Satiation:  A reinforcer that is consistently successful has the potential to lose its effectiveness.  For example, chocolate ice cream may be a positive reinforcer for a child.  However, if the child has just had three scoops of their favorite ice cream they may have had more than their fill of ice cream for now.  In other words they have become satiated.  If ice cream is given to this child an hour later this reinforcer may be useless or, worse still, have an unpleasant, aversive effect.  It may actually punish or reduce the behavior we were hoping to strengthen.

Scatterplot:  A two-dimensional graph that shows the relative distribution of individual measures in a data set with respect to the variables depicted by the x and y axes.  Data points on a scatterplot are not connected.

Secondary Reinforcer:  A consequence that was previously neutral, but has become a reinforcer through pairing with a previously established reinforcer.

Self-Management:  The personal application of behavior change tactics that produces a desired change in behavior.

Self-Monitoring:  A procedure whereby a person systematically observes his behavior and records the occurrence or nonoccurrence of a target behavior.

Serious Behavior Problem:  Unpredictable, spontaneous behavior that poses a clear and present danger of serious physical harm to the individual with exceptional needs, or others.

Shaping:  Using differential reinforcement to produce a series of gradually changing response classes; each response class is a successive approximation toward a terminal behavior.  Members of an existing response class are selected for differential reinforcement because they more closely resemble the terminal behavior.

Social Reinforcers:  Reinforcers that consist of interactions with other individuals (e.g., high five, thumbs up, wink).

Stimulus:  Something that stimulates or evokes a response from an organism.  It is often something that can be noticed or detected by our senses.  An object, an odor, a sound, an event we see happening, or most anything can be a stimulus.  It can also involve events that occur within a person’s body (e.g., a stomach ache or rapid heartbeat).

Stimulus Control:  When a behavior is clearly influenced so that it consistently occurs in the presence of a discriminative stimulus but doesn’t happen when the stimulus is removed, the behavior is said to be under stimulus control.

Stimulus Preference Assessment:  A variety of procedures used to determine the stimuli that a person prefers, the relative preference values (high versus low) of those stimuli, the conditions under which those preference values remain in effect, and their presumed value as reinforcers.

Stimulus Prompt:  Stimulus prompts are used in conjunction with the antecedent to help elicit a correct response when the discriminative stimulus or instruction is presented. The three major types of stimulus prompts are:

· Movement Cue –occurs when an instructor identifies the correct response by pointing, touching or looking at the item.  For example, the instructor taps a bottle of water from an array of stimuli after saying, “Show me water.”

· Position Cue – occurs when the target item is placed in a different position than the rest of the items to help elicit the correct behavior.  For example a water bottle is placed offset or in front of an array of stimuli before the instructor says, “Show me water.” 

· Redundancy Cue- occurs when one or more dimensions of the target (such as color, size or shape) are exaggerated and paired with the correct response. For example, the same large water bottle is present in an array of stimuli each time the instructor says, “Show me water.”

Structured ABC:  Data collection method based on time sampling.  Correlates antecedent to behavior and behavior to consequence providing data that results in a conditional probability of the likelihood of the correlation.

Successive Approximation:  The sequence of new response classes that emerge during the shaping process as the result of differential reinforcement; each successive response class is closer in form to the terminal behavior than the response class it replaces.  For example, a child is learning to say “water.”  Initially, she can only utter the /w/ sound.  For this she receives reinforcement (e.g., water).  As she emits sounds closer to the actual word, such as /wa/ and /wa-er/ she receives water (reinforcement) but not for emitting previously reinforced versions of the word such as /w/ and /wa/.

Target Behavior:  A response that is selected to be changed in some manner. The target behavior can be chosen to be increased or decreased.

Task Analysis:  Used most often in discussions of chaining, this is a written list of all steps that must be accomplished to perform a particular behavior.  Depending on the individual, one skill could take 10 steps or 100 steps.

Topography:  The physical form or shape of a behavior. What a behavior looks like.  
Verbal Behavior:  Behavior that is reinforced by a listener.  This includes vocal-verbal behavior (e.g., saying “Water, please” to get water) and nonvocal-verbal behavior (e.g., pointing to water to get water).  This encompasses the general subject of language and includes topics such as thinking, grammar, composition, and understanding.

Examples:

· Echoic:  An elementary verbal operant involving a response that is evoked by a verbal discriminative stimulus that has point-to-point correspondence and formal similarity with the response.  For example, saying “water” after hearing someone say, “water.”
· Intraverbal Response:  An elementary verbal operant that is evoked by a verbal discriminative stimulus and that does not have point-to-point correspondence with that verbal stimulus.  For example, saying “water” when someone asks, “What would you like to drink?”

· Mand:  An elementary verbal operant that is evoked by a motivating operation (MO) and followed by specific reinforcement.  This is often considered making requests.  For example, saying “water” when one is thirsty and in the past has resulted in being given water.
· Tact:  Verbal behavior where a non-verbal stimulus evokes a verbal response.  In other words one sees, hears, smells, tastes, or feels something that evokes a verbal response.  For example, saying “water” (verbal behavior) when seeing a glass of water (non-verbal stimulus).
Adapted from: 

Cooper, Heron, and Heward, 2007
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Section B of the Functional Behavior Assessment Interview (FBAI) includes one of the two interview tools required in the FBA Rubric.  Completion of the entire FBAI will fulfill the requirement for the use of two structured interviews. Use the answers from Section B to help identify possible antecedents and consequences of the problem behavior.  Enter the information from Section B1 (Possible Antecedent Events) into the second box of the Hypothesis Statement for Each Problem Behavior under (Immediate Antecedents).  Enter the information from Section B2 (Possible Consequences) into the fourth box of the Hypothesis Statement for Each Problem Behavior under (Consequence/Hypothesized Function). Section B has been adapted from the Functional Assessment Screening Tool (FAST) (Iwata et. al, The Florida Institute on Self-Injury, 2002)
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Section C includes additional questions that are not scored as a part of Section B.  Use the answers from Section C to help identify factors that may increase the occurrence of the problem behavior.  This information will be entered in the first box of the Hypothesis Statement for Each Problem Behavior under the section (Setting Events). Section C has been adapted from the Functional Assessment Screening Tool (FAST) (Iwata et. al, The Florida Institute on Self-Injury, 2002)
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		RSP Teacher		3		0		1		3		0

		Math		1		1		1		2		1

		History		0		0		1		2		0

		English		1		0		1		3		0

		Graphic Design		2		0		1		2		1

		Math 2013		2		1		2		3		2





		



Sensory Stimulation (Automatic)

Sensory- Pain Attentuation (Automatic)

Escape

Attention

Tangible

Possible Function of Behavior

No. of Items Marked Yes

Functional Behavioral Assessment Interview Analysis




